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Identifying A Bottleneck 
 

It is a common frustration for teachers to encounter the feelings of “why can’t my 

students perform this task?”.  It can be even more frustrating when students lack the skills to 

perform given tasks because they lack prior knowledge from the previous years.  These gaps in 

learning cause not only frustration for teachers, but more importantly for students.  Many 

times, this leads students to dismiss tasks they are given because “they just don’t get it” or shut 

down altogether.  But, there is a way to remedy these faltering moments in educational 

success, otherwise considering bottlenecks.  Educators can take a step back, similar to the way 

one would engage with backwards design or planning.  And, we know that experts and students 

alike “don’t encounter bottlenecks because they have already mastered the type of thinking 

required to overcome the bottleneck”, but rather the exact opposite (Middendorf & Shopkow, 

36).  By engaging first with the mental processes and components attached to the bottleneck, 

teachers are able to formulate a systematic approach in helping students to achieve mastery.  

In this English Language Arts 9 class, students struggle with their writing, most 

particularly in the area of analysis.  On many occasions when students are given a prompt to 

write about and asked to provide analysis, they merely summarize the evidence used, or 

paraphrase said evidence.  Limiting factors include comprehension of texts, interpretation of 
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the question, or choice of evidence; yet, even when a summary of the text is provided to 

students, or the question is broken down in a more concrete fashion, they struggle to produce 

analytical writing that demonstrates critical thinking.    

This bottleneck results in student’s submission of written assignments that lack their 

own original thinking, and do not contain demonstrate evaluative, distinguished ideas that go 

beyond the surface level of texts.  In turn, students are turned off by the idea of reading 

complex texts and settle for writing was is as close to what they think teachers want to hear.   

 

Handling Bottlenecks Like an Expert  
 
 It is pertinent to think about how an expert would handle said bottlenecks in order to 

assess the mental moves that are being performed, as well as to provide some basis for 

comparison in which students can begin to attack the bottleneck.  Additionally, we must keep in 

mind that the goal of this mastery is not to better understand the lesson’s specific content, but 

rather to grasp the mental process attached to the skill being accessed (Middendorf & 

Shopkow, 47).   A key factor of analysis, in both the context of reading a text and then writing 

an analytical response about such text, funnels back to the crux of writing itself: words.  

Students often struggle with the function of words, how they interact in terms of syntax and 

diction, and how authors use these words to construct meaning, which is the entry point of 

analysis.   When students are thinking about important word choices, it’s similar to eating Jelly 

Bean Boozled candy - each candy in the box looks the same structurally… they might have 

different colors (different letters), but each candy TASTES different (just like each word means a 

different thing or has a different effect on the reader).  This idea was presented to students 
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through the use of WORD PLAY.  (See Exhibit A) This is helpful in thinking about the different 

angles in which students can approach words so that they can deepen their understanding of 

both of the meaning and function of words in a text.  

Jellybeans and Words are thus to be thought of synonymously.   When a student eats a 

barf flavored jelly bean, they might feel disgusted.  When a student eats a toothpaste flavored 

candy, they might be reminded of a memory when they were starting their day.  When a 

student eats a cotton candy flavored bean, they may be reminded of a nostalgic, happy 

moment in their life.  These candies, while fatuous, evoke certain reactions because of how 

they taste.  In this comparison, words can evoke certain emotions and feeling based off of the 

impact of their meaning and how they are used.  Similarly, students have to think carefully 

about which jellybeans (words) they, or authors, choose because they will have a different 

impact of them as they eat (read). Understanding the different flavors of words is essential in 

student’s ability to analyze the meaning of a text, looking deeply at what is being said and how 

it is being said.  However, this component of analysis is a skill that needs to be taught.  It’s not 

enough to just say, “Alright, now analyze the meaning of what is being said.”  Assuming that 

students already possess the comprehension skills to understand the foundation of what is 

being said, our bottleneck appears when teachers beg the question of “so what” to their 

comprehension.   

  Predetermining the mishaps that students encounter as they engage in this type of 

analytical reading and writing is pertinent, so that experts can decide on specific ways in which 

to navigate through this terrain: 

Issues encountered by student: Strategies and Solution, as done by expert: 
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 improper or non-significant word choices  determine the denotative and connotative 
differences of words in a text 
 label connotative meanings (+)(N)(--) 
while reading 
 generating a list of mood/tone words to 
guide reading/word choices 
 group words accordingly 

 restating or rephrasing evidence in a 
summative nature 

 honor the restate or rephrase, but require 
another component of writing whereby the 
expert asks “how is this important?” or “why 
is this significant?” 
 using an index card that states the thesis 
of the paper to physically move down the 
paper as the expert responds, so that 
evidence can read side-by-side with paper’s 
central focus 
 asking and answering “so what?” 

 connections as attempts of analysis that 
are surface level in nature  

 using elements of plot to push thinking 
(character development, conflict or event 
progression, time/setting/place) 
 applying different lenses to focalize 
thinking (e.g. critical, gender, social) 

 a text is a text, they all look the same  using elements of genre to guide reading 
 elements of prose to be reflected upon 
when reading (e.g. sentence structure, 
syntax, diction) 

 

As an expert taking these solutions into account, we used a method called O.P.C, which 

elicits the need for observing, finding patterns, and drawing conclusions.  Additionally, the 

expert models the formulating of questions, which is a necessary step in drawing conclusions, 

as this bridges students from the literal and into the abstract when thinking about analysis of a 

text.  Using the O.P.C method is essentially in looking at specific word choices, and then 

drawing patterns between these words. Once patterns are clear, the expert is able to formulate 

questions around these patterns, using depth of knowledge that focuses on the “how” and 

“why” of the author’s text.  It is the intention that answering these questions and recognizing 
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these patterns leads to strong conclusions that are rooted in analytical thought.  

 

Modeling for Students 
  
 Making meaning is often a difficult skill for a student.  Part of this is due to text 

complexity, and part of this varies based off of what question a student is being asked to 

answer.  Yet, if students are able to “think like the expert” they are acquiring a set of tools that 

become transferrable to any text they interact with.  The skill of analysis was practiced with the 

O.P.C method, whereby students practice the following: 

1. Look at a text, or literary medium, and record surface level observations 

2. Review these surface level observations and form patterns around them.  This may 

look like “categories”, to some extent. 

3. Ask questions (e.g. “so what?” “how” “why”) about these categories.  

4. Reviewing the answers to the questions leads to strong conclusions.  These 

conclusions can then be used to further student analysis of a text in their writing 

Before asking students to do this, however, they watched another teacher with a 12th grade 

class engage with this OPC protocol: 

https://www.teachingchannel.org/video/teach-students-to-think 

Students in the classroom were then presented with a print advertisement and asked to 

record observations.   The teacher first modeled what “observations” looked like through 

charting, generating a list of simplistic words and/or phrases (See Exhibit B)  In other words, 

what comes to mind when you first see this photo? What words would you attribute to this 

image? Students were then invited to share their recordings and add these to the list of 

https://www.teachingchannel.org/video/teach-students-to-think
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observations.  In the case of the modeling example, students viewed the following 

advertisement which reads, “Liking doesn’t help.” 

 
:  

 As students shared their observations, the teacher charted these responses to generate 

a full list of “observation words”. Some examples included: child, people, thumbs, social media, 

facebook, likes, followers, problem, sad, black and white, flood, poor, helpless….  A sample 

response chart is included below: 

                         

  Then, the teacher modeled the component of “finding patterns”.  It is often helpful to 

color-code in this part of the practice to help students visually separate their ideas into 



Loredo 7 
 

categories.  With the help of the expert, the students grouped “child, people, followers, 

thumbs”, then “poor, helpless, sad, black and white”, and “Facebook, social media, likes, 

thumbs, people”.  We noted that it was okay to have words or phrases that fell into the same 

categories, so long as there was reason and rationale to these placements.  

Then, the expert asked students questions such as: 

1. When it comes to the first category “the human category”, what is the author trying 

to suggest or convey about children? About adults? About humanity as a whole? 

2. When it comes to the second category of “emotion/tone”, why do you think the 

author conveyed this message with a black-and-white image? How does the 

presentation of this image fit with the emotions of sad and helpless? 

3. When it comes to the third and final category of “the world of technology”, how 

might the author be trying to convey an idea about our role in social media? How do 

we use social media? What is the impact of using it, or of not using it? 

Modeling these types of questions for students was constructive in that it helped 

students to get at the larger, more thematic concepts that were behind the print 

advertisement.  Additionally, the answers to these questions allow for students to draw more 

concrete conclusions about this image on an analytical level.   

Just as each jelly bean from our previous analogy is a different flavor, each word holds a 

different meaning, and each lens of analysis promotes different moments for drawing deeper 

conclusions.  In stepping back from a literary medium and approaching it in a more scaffolded 

way, students are able to slowly and methodically apply different lenses, whether it be a 

philosophical lens, gender lens, reader response lens, historical lens, etc.  The O.P.C method 
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thus gives students an opportunity to attack a piece of work more slowly, building to a level of 

analysis that veers from a literal retelling of what is in front of them. 

 
Practice and Feedback 
 
 Students practiced this O.P.C method by then engaging with a sample text.  After 

analyzing the text, students knew that they would be asked to answer to following question 

through form of written assessment:  

     “What is the author conveying to his/her audience and how? What is the impact of this?”   

This more general question gives students the choice and opportunity to apply whichever lens 

they deem appropriate to analyzing this text.  Additionally, they are able to play around with a 

variety of “jellybeans”, or words, and construct meaning from them in the manner they see fit, 

dependent upon the text and lens.   Ultimately, the goal is for students to analyze a complex 

text of moderate to significant length in which they analyze the author’s overall message and 

how this message is conveyed through his or her own craft.  However, it is more beneficial for 

students to gradually practice this skill of analysis through engaging with shorter pieces of text. 

 Students first practiced by close reading the last paragraph of the novel Night by Elie 

Wiesel.  In this short section of text, Wiesel writes: 

OUR FIRST ACT AS FREE MEN was to throw ourselves onto the provisions. 
That's all we thought about. No thought of revenge, or of parents. Only of bread. 
And even when we were no longer hungry, not one of us thought of revenge. 
Three days after the liberation of Buchenwald, I became very ill: some form of 
poisoning. I was transferred to a hospital and spent two weeks between life and 
death. One day when I was able to get up, I decided to look at myself in the 
mirror on the opposite wall. I had not seen myself since the ghetto. From the 
depths of the mirror, a corpse was contemplating me. The look in his eyes as 
he gazed at me has never left me. 
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Students first brainstormed the angles in which there was opportunity for analysis, thinking 

deeply about the elements of literature and story.  In small groups, students generated the 

following list of entry points for analysis: 

 Conflicts resolved as the end of the novel 

 Commentary on the development of the character/narrator 

 Thematic connections  

After students decided on the angle they wanted to enter their analysis with, they practiced 

with the “Observations, Patterns, Conclusions” method to deeply analyze the word choices in 

this section of text (See Exhibit C).   Students generated their lists, founds patterns, and used 

any conclusions that were drawn in connection with their analytical entry point.   

 After students drafted, they were able to swap with their peers and engage in both self 

and peer assessment whereby they focused deeply on the level of analytical thinking that was 

applied in this writing task.  Last, students submitted their written pieces for a formal grade 

from the teacher but were given the opportunity to revise using the feedback given to them.   

 Students continued to work through this process using the O.P.C method, a variety of 

different text, and consistent use of self and peer assessment to improve their analysis skills, 

gradually guiding them towards writing more extensive pieces based off of more complex texts.    

  During the unit transition, students began to read Romeo and Juliet, which falls into a 

completely different genre than the novel-based unit they had previously worked through.  

Students were encouraged to first practice decoding the language of Shakespeare which, at first 

attempt and exposure to, can be tricky and intimidating.  However, after breaking down the 

literal meaning of Shakespeare’s language, students were in a place where they were able to 
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begin using the O.P.C method to analyze the meaning behind this language (See Student 

Samples) As students used this method again, they were able to begin transferring the same 

skill of analysis to a different, more complex text.  Again, students worked to observe, find 

patterns within the language and word choices, and then draw on these conclusions to begin 

analyzing.  

 

Motivating Students  
  
 When it comes to English Language Arts, it is so common to hear “I hate reading” or “I’m 

not a good writer” from students.  Some of this can be attributed to learning deficits that exist, 

whether it be due to language, processing, speech, or another area.  Often, students find 

reading “boring” and seemingly excel in other areas of academia, perhaps math or science.  

From this feeling of dislike towards this content area, engagement can lack, participation can 

decrease, and ultimately proficiency can decline. However, framing literature and writing 

through the mirror and lens theory deems useful and purposeful: 
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Asking students to look at literature from this point is interesting because it allows students to     

engage with a piece of text in a way that may relate to their own personal lives, struggles, or 

experiences.  This sense of buy-in can help students to realize “characters are like me, too!”, 

find problem solving skills through the turmoil and triumphs that literary figures undergo, and 

learn empathy and morals that they can then apply to their own lives.  

 Students also feel empowered and motivated when they receive specific, timely 

feedback from their teachers: “by assessing mastery of specific mental actions, teachers create 

a feedback loop that empowers teachers and learners” (Middendorf & Shopkow, 158).  An 

imperative component to this process is not only giving students the emotional and academic 

tools they need in order to want to learn or achieve mastery, but also to continue pushing 
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students toward success.  While students are motivated by the positive reinforcement and 

direction they receive from their teachers, they are also motivated by “[wanting] to look good 

in front of their peers; by placing them in teams, using social pedagogies, and structuring 

assignments so students show their work to classmates, we can take advantage of the natural 

motivation of peer pressure” (Middendorf & Shopkow, 126).  This understanding is important in 

motivating students because they will engage in a variety of tasks both independently and 

collaboratively.  Students feel empowered when they make independent leaps, but also are 

motivated when they succeed in front of their peers.  This celebration of success is also vital in 

encouraging students who have not yet reached mastery to feel the “I can do it, too” attitude.   

 
Student Mastery of Tasks 
  
 Students specifically applied this O.P.C. method, focusing on their analysis which helped 

them to become comfortable with what strong analysis looks like, and ways in which they were 

able to engage with this skill on a deeper level.  Students completed close readings of Juliet’s 

soliloquy through use of the OPC method and wrote in-depth responses that highlight their 

success of analyzing deeply.   Additionally, the use of peer feedback and self-assessment proved 

to be pivotal tools in helping students achieve mastery (See Exhibits F and G). 

 Naturally, students are held to a rubric for writing which assesses the level to which they 

are able to write responses that reflect analytical thought.  In addition to these concrete rubric 

for writing, teachers use an array of formative assessments that determine student’s level of 

mastery and understanding.  Teachers consistently read the rooms and perform check-ins with 

students by which they ask students to articulate the mental moves or processes they are 
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engaging with as they tackle a text.  Often, students speaking out loud and verbally explaining 

the steps they are taking to reach analysis is a way for teachers to assess understanding on the 

spot.  Additionally, students use their peer-rubric to gain a sense of how their peers are doing.  

This puts students in a “teacher” role, whereby they must take a step back from their own work 

and look at the rubric and content of another’s.  Students are thus aware of the criteria they 

themselves are held to, but can engage in a reflective process where they analyze another 

student’s work.   

 Students gradually became successful in writing more critical, deep analysis which was 

conveyed through their ability to write an analytical response about Romeo and Juliet, 

specifically Juliet’s soliloquy.  The highlighted portions of the sample depict a more thoughtful 

analysis than previous statements written by students, which only restated the evidence in a 

literal way: 



Loredo 14 
 

Analysis, Sample 1: 
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Analysis, Sample 2: 
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Analysis, Sample 3: 
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Analysis, Sample 4: 

 

 

Conclusions 

 While analysis is a skill that is practiced in a variety of contents and with a variety of 

tasks, the way in which students are asked to analyze will change on a daily or weekly basis.   

Using the “Decoding the Disciplines” process proved to be an effective way to take a step back 

from pedagogical position and look at the smaller steps that are needed before one can achieve 

mastery, whether teacher or student.   While there are a variety of frustrations that students 

might feel when they are asked to write about a task and feel they don’t have the skills to be 

successful, this process allowed for the expert to determine the “steps” they are performed and 
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then model these steps for students in a more specific way.  Sometimes, we overlook the 

smaller details or steps, but these are the places where opportunity lies.  In identifying a 

bottleneck and looking at the mental moves needed to tackle this bottleneck, students 

ultimately are given a problem-solving skill set which they can hopefully apply to other 

contents.  Whether or not they are being asked to analyze a text, a math problem, or a 

document-based questionnaire, analysis is a skill that requires students to think deeper and 

wider, reading between the lines in new ways.  Instead of being caught in a trap of frustration 

or surrender, “Decoding the Disciplines” method is an impactful way to help students redirect 

and refocus, giving them a pathway to success.  Words have power.  By helping students learn 

how to navigate through a sea of complex words, we ultimately give them the power to use 

these words in a meaningful way.  
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APPENDIX 

Student Sample 1 

 



Loredo 20 
 

Student Sample 2 
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Exhibit A 
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Exhibit B 
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Exhibit C 

Observations Patterns  Conclusions 
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Exhibit D 

9.1.3 Unit Overview 

“A pair of star-crossed lovers” 
Text Romeo and Juliet by William Shakespeare 

Number of 
Lessons in Unit 

20 

Introduction 

In this unit, students read and analyze William Shakespeare’s Romeo and Juliet. Through their 
study of this play, students analyze the development and interaction of complex characters and 
multiple central ideas. Throughout the unit, students engage in close reading, text annotation, 
and evidence-based discussion and writing. 
 
In this unit, students analyze how Shakespeare unfolds a tragedy and tells a story of fate, love, 
beauty, and identity. Students analyze Shakespeare’s craft and how he uses the structure of the 
text and elements of classical tragedy to refine central ideas, advance the plot, and create 
effects such as tension. 
 
There are two formal assessments in this unit, a Mid-Unit Assessment and an End-of-Unit 
Assessment, both of which ask students to produce multi-paragraph written analyses of Romeo 
and Juliet. 
 
For the Mid-Unit Assessment, students respond to the following prompt: How does 
Shakespeare’s development of the characters of Romeo and Juliet refine a central idea in the 
play? For the End-of Unit Assessment, students respond to the following prompt through 
research, analyzing different essays and literary criticisms: Is Romeo and Juliet truly a tragedy, 
or a comedy?   Student learning throughout the unit extends beyond the classroom with 
additional homework activities that provide students with continued opportunities to analyze 
the text independently. 

Literacy Skills and Habits 

 Read closely for textual details 

 Annotate texts to support comprehension and analysis 

 Engage in productive evidence-based discussions about the text 

 Collect and organize content from the text to support analysis in writing 
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 Analyze an author’s craft 

Standards for This Unit 

CCS Standards: Reading — Literature 

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over 

the course of the text, including how it emerges and is shaped and refined by specific 

details; provide an objective summary of the text. 

RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) 

develop over the course of a text, interact with other characters, and advance the plot 

or develop the theme. 

RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language evokes a sense of time and place; 

how it sets a formal or informal tone). 

RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order events 

within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such 

effects as mystery, tension, or surprise. 

RL.9-10.7 Analyze the representation of a subject or a key scene in two different artistic 

mediums, including what is emphasized or absent in each treatment (e.g., Auden’s 

“Musée des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus). 

CCS Standards: Writing 

W.9-10.2.a, 

c, f 

Write informative/explanatory texts to examine and convey complex ideas, concepts, 

and information clearly and accurately through the effective selection, organization, 

and analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and information to make 

important connections and distinctions; include formatting (e.g., headings), 

graphics (e.g., figures, tables), and multimedia when useful to aiding 

comprehension. 

c. Use appropriate and varied transitions to link the major sections of the text, create 

cohesion, and clarify the relationships among complex ideas and concepts. 

f. Provide a concluding statement or section that follows from and supports the 

information or explanation presented (e.g., articulating implications or the 

significance of the topic). 

CCS Standards: Speaking & Listening 

SL.9-10.1.b, 

c 

Initiate and participate effectively in a range of collaborative discussions (one-on-one, 

in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and 

issues, building on others' ideas and expressing their own clearly and persuasively. 
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b.   Work with peers to set rules for collegial discussion and decision-making (e.g., 

informal consensus, taking votes on key issues, presentation of alternate views), 

clear goals and deadlines, and individual roles as needed. 

c. Propel conversations by posing and responding to questions that relate the current 

discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

CCS Standards: Language 

L.9-10.4.a, b, 

c 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different 

meanings or parts of speech (e.g., analyze, analysis, analytical; advocate, 

advocacy). 

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 

thesauruses), both print and digital, to find the pronunciation of a word or 

determine or clarify its precise meaning, its part of speech, or its etymology. 

L.9-10.5.a Demonstrate understanding of figurative language, word relationships, and nuances in 

word meanings.  

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze 

their role in the text. 

Unit Assessments 

Ongoing Assessment 

Standards 

Assessed 

RL.9-10.2, RL.9-10.3, RL.9-10.4, RL.9-10.5, RL.9-10.7, SL.9-10.1.c, L.9-10.5.a  

Description of 

Assessment 

Students participate in reading and discussion, write informally in response to text-
based prompts, present information in an organized and logical manner, and 
participate in evidence-based, collaborative discussion. 

 

Mid-Unit Assessment 

Standards 

Assessed 

RL.9-10.2, RL.9-10.3, W.9-10.2.a, f 

Description of 

Assessment 

Students write a formal, multi-paragraph response to the following prompt: How 

does Shakespeare’s development of the characters of Romeo and Juliet refine a 

central idea in the play? 
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End-of-Unit Assessment 

Standards 

Assessed 

RL.9-10.3, RI.9-10.5, W.9-10.a, c, f 

Description of 

Assessment 

Students write a formal, multi-paragraph response to the following prompt: Select 

either Romeo or Juliet. How does Shakespeare develop this character as a tragic 

hero(ine)? 

Unit-at-a-Glance Calendar 

Lesson Text Learning Outcomes/Goals 

1 Romeo and Juliet by William 

Shakespeare, Prologue 

Students begin their study of Romeo and Juliet by reading 

the 14-line Prologue in which the Chorus introduces the 

events of the play. Students begin to acquaint themselves 

with Shakespeare’s language and explore how his specific 

word choices create tone. 

2 Romeo and Juliet by William 

Shakespeare, Act 1.1: lines 

158–202 

Students read Act 1.1 lines 158–202, in which Romeo tells 

Benvolio that he is in love with someone who does not love 

him in return, and analyze how Shakespeare introduces 

Romeo in this scene. Prior to reading, students view a clip of 

Baz Luhrmann’s Romeo + Juliet, which introduces major 

characters and depicts the violence between the Montagues 

and the Capulets. 

3 Romeo and Juliet by William 

Shakespeare, Act 1.1: lines 

203–236 

Students read Act 1.1 lines 203–236, in which Romeo reveals 

that his love interest does not return his feelings. Students 

analyze how Shakespeare develops a central idea using 

figurative language. 

4 Romeo and Juliet by William 

Shakespeare, Act 1.3: lines 

64–100 

Students read Act 1.3 lines 64–100, in which Juliet and her 

mother discuss Paris’s proposal of marriage. Prior to reading, 

students watch a clip of Baz Luhrmann’s Romeo + Juliet in 

which Benvolio persuades Romeo to go with him to the 

Capulet ball to see Rosaline. Students analyze how 

Shakespeare develops Juliet’s character through her 

interactions with her mother. 
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Lesson Text Learning Outcomes/Goals 

5 Romeo and Juliet by William 

Shakespeare, Act 1.5: lines 

92–109 

Students analyze Shakespeare’s use of figurative language in 

lines 92–109, in which Romeo and Juliet meet for the first 

time, engage in flirtatious dialogue, and eventually kiss. 

Students analyze Shakespeare’s use of figurative language in 

this portion of text. Prior to reading, students watch a clip 

from Romeo + Juliet directed by Baz Luhrmann. 

6 Romeo and Juliet by William 

Shakespeare, Act 2.2: lines 1–

61 

Students read Act 2.2, lines 1–61, in which both Romeo and 

Juliet perform soliloquies. Students explore the effect of 

Shakespeare’s structural choices in these lines, as well as 

consider how he develops the central idea of individual 

identity versus group identification. 

7 Romeo and Juliet by William 

Shakespeare, Act 2.2: lines 

62–141 

Students read Act 2.2, lines 62–141. In these lines, Romeo 

and Juliet declare their love for each other, despite Juliet’s 

protests that “[i]t is too rash, too unadvised, too sudden” 

(line 118). Students analyze how Shakespeare uses the 

dialogue between Romeo and Juliet to develop a central 

idea using the OPC method. 

8 Romeo and Juliet by William 

Shakespeare 

In this lesson, the Mid-Unit Assessment, students craft a 

formal, multi-paragraph response to the following prompt: 

How does Shakespeare’s development of the characters of 

Romeo and Juliet refine a central idea in the play?  

9 Romeo and Juliet by William 

Shakespeare, Act 3.1: lines 

59–110 

Student pairs read Act 3.1, lines 59–110, in which Tybalt kills 

Mercutio, and analyze how Shakespeare develops Romeo’s 

character through his interactions with Tybalt and Mercutio. 

Prior to reading, students view a clip of Baz Luhrmann’s 

Romeo + Juliet that depicts the marriage of Romeo and Juliet. 

10 Romeo and Juliet by William 

Shakespeare, Act 3.1: lines 

111–138 

Students read Act 3.1, lines 111–138, in which Romeo kills 

Tybalt, and analyze how the excerpt develops a central idea 

of fate. At the end of the lesson, students view a clip of Baz 

Luhrmann’s Romeo + Juliet in which the Prince banishes 

Romeo from Verona as punishment for killing Tybalt. 

11 Romeo and Juliet by William 

Shakespeare, Act 3.2: lines 1–

31 

Students read and analyze Juliet’s soliloquy in Act 3.2, lines 

1–31, in which Juliet expresses how eager she is for Romeo’s 

arrival. Students analyze the effects of Shakespeare’s 

structural choices in this scene using the OPC method. 
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Lesson Text Learning Outcomes/Goals 

12 Romeo and Juliet by William 

Shakespeare, Act 3.2: lines 1–

31 

Students analyze how artists treat the same subject in 

different media. Building on their understanding of Act 3.2, 

lines 1–31, students analyze how the artist Marc Chagall 

treats the same subject in his painting, “Romeo and Juliet.” 

Next, students consider Baz Lurhmann’s cinematic treatment 

of the same scene in his film, Romeo + Juliet.  

13 Romeo and Juliet by William 

Shakespeare, Act 3.3: lines 1–

70 

Students read Act 3.3, lines 1–70, in which Friar Laurence 

tells Romeo that Romeo has been banished from Verona, 

and Romeo describes how living in exile, apart from Juliet, 

would be torture. Students analyze the cumulative impact 

of Shakespeare’s word choices on the development of 

Romeo’s character using the OPC method. 

14 Romeo and Juliet by William 

Shakespeare, Act 4.1: lines 

44–88 

Students read Act 4.1, lines 44–88, in which Juliet tells Friar 

Laurence that she will kill herself to avoid marrying Paris, and 

Friar Laurence suggests a plan to save Juliet from the 

marriage. Students analyze how Shakespeare develops 

Juliet’s character through her interactions with Friar 

Laurence. Students also view a clip of Baz Luhrmann’s Romeo 

+ Juliet in which Juliet quarrels with her parents because she 

does not want to marry Paris. 

15 Romeo and Juliet by William 

Shakespeare, Act 4.1: lines 

89–126 

Students read Act 4.1, lines 89–126, in which Friar Laurence 

explains his plan for Juliet to avoid marrying Paris so that she 

can be with Romeo instead. Students analyze how the plan 

advances the plot using the OPC method and write an 

objective summary of the excerpt for the lesson assessment. 

16 Romeo and Juliet by William 

Shakespeare, Act 5.3: lines 

88–120 

Students read Act 5.3, lines 88–120, in which Romeo drinks a 

fatal poison in Juliet’s tomb, and analyze how central ideas 

are developed and refined in this excerpt. Students also view 

a clip of Baz Luhrmann’s Romeo + Juliet in which Romeo 

purchases a vial of poison from the Apothecary and Friar 

Laurence learns that Romeo never received his letter about 

the plan to fake Juliet’s death. 
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Lesson Text Learning Outcomes/Goals 

17 Romeo and Juliet by William 

Shakespeare, Act 5.3: lines 

139–170 

Students read Act 5.3, lines 139–170, in which Juliet wakes 

up, learns from Friar Laurence about Romeo’s death, and 

then kills herself with Romeo’s dagger. Throughout their 

reading, students explore a central idea of fate before 

participating in an assessed discussion on the following 

prompt: Who or what is responsible for Juliet’s death? 

Students assess their own contributions to the discussion 

and complete an Exit Slip that asks them to compare their 

ideas before and after the discussion and analyze the 

arguments and evidence that changed or confirmed their 

thinking using the OPC method.  

18 Romeo and Juliet by William 

Shakespeare, Act 5.3: lines 

291-310 

Students read Act 5.3, lines 291–310, in which the 

Montagues and Capulets reconcile following Romeo and 

Juliet’s deaths, and the Prince declares a “glooming peace” 

(line 305). Students explore the elements of tragedy and 

discuss how Romeo and Juliet is an example of tragedy. 

19 Romeo and Juliet by William 

Shakespeare 

Students prepare for the End-of-Unit Assessment as they 

collect evidence about Romeo and Juliet as tragic hero and 

heroine. After participating in an evidence-based group 

discussion, students make a claim about who is the tragic 

hero(ine) of the play and why. 

20 Romeo and Juliet by William 

Shakespeare 

In this End-of-Unit Assessment, students craft a formal, 

multi-paragraph response to the following prompt: Select 

either Romeo or Juliet. How does Shakespeare develop this 

character as a tragic hero(ine)?  
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Model Romeo + Juliet Film Summary Tool 

Name:  Class:  Date:  

 

Directions: Use this tool to record your observations about Baz Luhrmann’s Romeo + Juliet. 

 

Scene: Romeo and Benvolio play pool and talk. 

Characters 

(i.e., Which characters appear 
in the film clip?) 

Events 

(i.e., What happens in the film 
clip?) 

Other observations 

(e.g., Where and when is the 
film set? What do the 
characters wear? How do they 
behave? What kind of music 
does the director use?) 

Romeo 

Benvolio 

Two newscasters 

Romeo and Benvolio play pool 
and talk about the woman who 
Romeo loves, whose name is 
Rosaline. Two newscasters on 
the television announce that 
there will be a feast at the 
Capulet house, to which 
Rosaline will be going. Benvolio 
and Romeo decide to go to the 
feast. 

The pool hall where Romeo and 
Benvolio are playing is very run-
down. 

On the chalkboard in the pool 
hall, Rosaline’s name is written 
with a heart and an arrow 
through it. 
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Exhibit F 
Analysis Rubric: Choose one area of focus when asking students to analyze.  The following 
prompts may suffice:  
                 1. What central message is conveyed by the author in this selection of text? 
                 2. How does the character develop in this selection of text? 
                 3. In what ways does the text develop and what factors aid this development?   

CRITERIA 

 

4. 

Responses at this 

level 

3. 

Responses at this 

level 

2 

 Responses at this 

level 

1 

Responses at this 

level  

1. Content and 

Analysis  

The extent to which the 

response determines a 

central idea of a text 

and analyzes its 

development over the 

course of the text, 

including how it 

emerges and is shaped 

and refined by specific 

details; provides an 

objective summary of a 

text.  

 

Precisely determine 

the central idea of a 

text and skillfully 

analyze its 

development by 

providing precise and 

sufficient examples 

of the central idea’s 

emergence and 

refinement; (when 

necessary) provide a 

concise and accurate 

objective summary of 

a text  

 

Accurately determine 

the central idea of a 

text and analyze its 

development by 

providing relevant and 

sufficient examples of 

the central idea’s 

emergence and 

refinement; (when 

necessary) provide an 

accurate objective 

summary of a text.  

 

Determine the 

central idea of a text 

and with partial 

accuracy, analyze its 

development by 

providing relevant 

but insufficient 

examples of a 

central idea’s 

emergence and 

refinement; (when 

necessary) provide a 

partially accurate 

and somewhat 

objective summary 

of a text  

 

Inaccurately 

determine the 

central idea of a 

text. Provide no 

examples or 

irrelevant and 

insufficient 

examples of the 

central idea’s 

emergence and 

refinement; (when 

necessary) provide a 

lengthy, inaccurate, 

or subjective 

summary of a text  

 

2. Content and 

Analysis  

The extent to which the 

response analyzes how 

complex characters 

develop over the course 

of a text, interact with 

other characters, and 

advance the plot or 

develop the theme.  

 

Skillfully analyze 

how complex 

characters develop 

over the course of a 

text, interact with 

other characters, and 

advance the plot or 

develop the theme  

 

Analyze how complex 

characters develop 

over the course of a 

text, interact with 

other characters, and 

advance the plot or 

develop the theme  

 

With partial 

accuracy, analyze 

how complex 

characters develop 

over the course of a 

text, interact with 

other characters, and 

advance the plot or 

develop the theme  

 

Inaccurately analyze 

how complex 

characters develop 

over the course of a 

text, interact with 

other characters, and 

advance the plot or 

develop the theme.  

 

3. Content and 

Analysis  
Skillfully analyze 

how an author’s 

choices concerning 

how to structure a 

Accurately analyze 

how an author’s 

choices concerning 

how to structure a text, 

With partial 

accuracy, analyze 

how an author’s 

choices concerning 

Inaccurately analyze 

how an author’s 

choices concerning 

how to structure a 
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The extent to which the 

response analyzes how 

an author’s choices 

concerning how to 

structure a text, order 

events within it, and 

manipulate time create 

such effects as mystery, 

suspense, and surprise  

text, order events 

within it, and 

manipulate time 

create such effects as 

mystery, suspense, 

and surprise.  

 

order events within it, 

and manipulate time 

create such effects as 

mystery, suspense, and 

surprise.  

 

how to structure a 

text, order events 

within it, and 

manipulate time 

create such effects 

as mystery, 

suspense, and 

surprise.  

 

text, order events 

within it, and 

manipulate time 

create such effects 

as mystery, 

suspense, and 

surprise  
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Exhibit G 

 
 


